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SIG Book Study Group Protocol and Forms
Spring 2013
Purpose:  Book study groups provide an opportunity to bring a group of practitioners together to read, discuss, and reflect on a common text with the goals of building their professional knowledge, considering (and in many cases, trying out) new practices, and creating (or strengthening) a professional learning community.  When effective, book study groups, like other forms of study groups, are examples of what Etienne Wenger (1998) has called “Communities of Practice.”   The Institute for Learning (2008, p.1) offered five compelling reasons to consider undertaking a study group.
Why do Study Groups matter?

· Study Groups relate to the staff’s daily work and the District’s instructional initiatives.

· Study Groups build members’ understanding of content, pedagogy, and/or theory.

· Study Groups seek to align with other professional development in which teachers are participating.

· Study Groups foster a knowledge-seeking orientation by encouraging participants to:

· Question practices,

· Collect and analyze data,

· Make data-based decisions, and 

· Improve professional practice.

· Study Groups directly impact teaching and learning.

Text selected for use by SIG Book Study Groups during Spring 2013:  
· Charlotte Danielson’s 2007 Enhancing Professional Practice.  A Framework for Teaching is the second edition of her groundbreaking work.  The recently developed LAUSD Teaching and Learning Framework rests on Danielson’s Framework for Teaching.  Reading Danielson’s text will provide additional background about the research base underlying the LAUSD Teaching and Learning Framework and allow book study group participants to consider similarities and differences between the two frameworks.
Organizing a book study group in your school:  To allow everyone in the book study group to participate fully and have an opportunity to facilitate one meeting of the group, carefully consider the group size.  A group of between 5 and 10 members is generally more effective than one substantially larger than 10 or smaller than 5.   There will be some record-keeping associated with undertaking a book study group, so generally there needs to be a convener.  The convener recruits participants, receives the books and forms for any required documentation from site-based, local district, or central office administration, sets the date and time for the first meeting, agrees to manage any required record-keeping, and serves as the facilitator for the first meeting.

The first meeting is an organizational meeting, where the books are distributed, the subsequent meeting times are determined, the reading assignments for each meeting are agreed upon, the expectations for individual’s participation are set, and individual members sign up to facilitate one (or more) meeting(s) of the group. 
The remaining meetings provide an opportunity for participants to discuss what they have read, consider application(s) to their own work, raise questions about the text, and discuss questions provided to the group and/or generated by the group’s facilitator.  After each session, the meeting facilitator provides a short summary of the discussion, highlighting any conclusions that the group reached or agreements to try a strategy or activity (if appropriate).  The facilitator provides all group members with a copy of the meeting summary and the convener keeps all of these summaries as part of the book study group documentation.  An attendance sheet (see Form 1 below) must be collected at each meeting of the group, including the organizational meeting.
Once the book study group has read and discussed the entire text, the final meeting of the group is held.  Each group member prepares a brief (half-page to one-page) reflection about the work based on the questions in this document.  The final meeting of the group is an opportunity for members to share aspects of their reflections and discuss their overall takeaways from the reading and the group’s discussion.  The convener collects all of the reflections and includes them as part of the book study group documentation.  The convener prepares a summary of the book study group’s work (see Form 2 below) that serves as the cover sheet for the documentation to be submitted to the principal (or designee). 
Expectations for SIG-Sponsored Book Study Groups
	Author
	Charlotte Danielson

	Text
	Enhancing Professional Practice: A Framework for Teaching.

	Suggested Number of Meetings
	8

	Suggested Length of Meetings
	1 hours

	Organization of the Meetings
	a. Organizational Meeting

b. 6 meetings focused on the text

c. Final meeting to share written reflections

	Expectations for the convener
	· Recruits participants.

· Receives the books and forms for any required documentation from site-based, local district, or central office administration.

· Sets the date and time for the first meeting. 

· Agrees to manage any required recordkeeping, including attendance forms, individual meeting summaries, and final reflections from participants. 

· Prepares the Summary of Book Study Group Participation Form.

· Serves as the facilitator for the first meeting.

	Expectations for participants
	· Read the material for each meeting.

· Participate fully in the discussion.

· Facilitate one meeting of the group.

· Write an individual meeting summary of the meeting he/she facilitated. 

· Prepare one written final reflection to share with team and submit as part of the group’s documentation.

	Expectations for the facilitator (rotating duty)
	· Start and end the meeting on time.

· Distribute and collect a Meeting Attendance Form.

· Encourage all members of the group to participate and attend to participation by members of the group.

· Using the suggested book study group questions and your own reactions to the assigned reading as a starting point, come prepared to start the discussion and jumpstart it as necessary.

· Remind participants of the reading assignment for the next meeting as well as the date and time of the next meeting.

· Prepare an individual meeting summary, share with book study group members and the convener.
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Suggested Reading Assignments and Discussion Questions for SIG Book Study Group
Charlotte Danielson (2007) 

Enhancing Professional Practice

A Framework for Teaching

Suggested Organization of Reading Assignments:

Meeting #1:

Organizational meeting -- no required reading

Meeting #2: 
Read two prefaces and Chapter 1, “The Framework for Teaching: An Overview” 

Meeting #3:
Read Chapter 2 “Assumptions and Features of the Framework for Teaching” and review the Appendix entitled: “The Research Foundation”

Meeting #4:
Read Chapter 3 “The Four Domains of Teaching Responsibility”

Meeting #5:
Read Chapter 4 “The Framework for Professional Practice”

Meeting #6:
Read Chapter 5 “Frameworks for Specialist Positions”

Meeting #7:
Read Chapter 6 “Using the Framework”

Meeting #8:
Share final reflections

It will be important that members of this book study group bring copies of the materials from the initial training on the LAUSD Teaching and Learning Framework to their group meetings.  In particular, it will be important to have a copy of the LAUSD Teaching and Learning Framework and Rubrics and the information (from the PowerPoint or handouts) about the features of the LAUSD Framework.

Suggested Discussion Questions:

Prefaces and Chapter 1

· In the first preface to her book, Charlotte Danielson writes:  “It became clear that in their daily lives, educators have (or make) little opportunity to discuss good teaching” (viii).  How might the book study group meetings become focused on good teaching?  Is this a goal that all members of the group agree would be a good use of the group’s time?  What other goals would participants like to achieve as part of the group’s work together?

· In chapter 1, Danielson describes the complexity of teaching in terms of three demands:  the job is physically demanding, emotionally demanding, and cognitively demanding (p. 3).  She also compares the work with that of several other professions (p. 5) and describes two ways in which stress (internal and external) contribute to the complexity of the job.  Overall, does this description of teaching and its complexity ring true to you?  How might you augment or otherwise describe the complexity of teaching?

· On pages 3 and 4, the domains, components and elements of the Framework for Teaching are presented.  How is the Framework for Teaching similar to and different from the LAUSD Teaching and Learning Framework?  What are your initial thoughts about these differences?

· Danielson outlines several roles that a framework (such as the Framework for Teaching or the LAUSD Teaching and Learning Framework) could serve.  Which of these roles seem most valuable to you and why?  Are some of the role(s) outlined not necessary?  Why or why not? 

Chapter 2 and Appendix

· Which of the four underlying assumptions of the Framework for Teaching is the most interesting to you and why?

· What are underlying assumptions of the LAUSD Teaching and Learning Framework?  How are they similar to or different from those outlined by Danielson?  

· What, if any, questions do you have about the underlying assumptions of the LAUSD Teaching and Learning Framework?

· Are the features of the Framework for Teaching (described in Danielson on pp. 19-25) also present in the LAUSD Teaching and Learning Framework?  Why or why not?  What are the implications of these features for the usefulness of the Framework?  Are other features present in the LAUSD Framework that are not present in Danielson’s Framework?  If so, please describe and discuss.

· The research foundation for the Framework is described in the Appendix.  Are there research findings that you are aware of that are more recent that challenge or reinforce the research foundation offered by Danielson?  

Chapter 3  

· How, if at all, did your understanding of the standards and components of the LAUSD Teaching and Learning Framework change as a result of reading Danielson’s descriptions of the domains and components of the Framework for Teaching?  What lingering questions do you have as a result of reading pages 26-32 in the text?

· Danielson describes the seven common themes she writes about on pages 32-38 as “items [that] do no reflect the work of teaching: they are not what teachers do.  Instead, they are reflected in the manner in which teachers do what they do” (p. 32).  What does she mean by this?  Do you agree or disagree?  Why or why not?

· Do these common themes map on to the LAUSD Framework?  What, if any, questions does this mapping raise for you?

· The levels of performance in the LAUSD Framework are organized in a similar way to the Framework for Teaching; however, the LAUSD Framework uses different terminology to describe the levels of performance.    These levels of performance provide additional description of the components and elements within the standards.  What, if any, questions do you have about the levels of performance?  In what ways might these levels of performance structure professional dialogue with peers or supervisors or your own individual reflection upon your work?

Chapter 4

· Chapter 4 provides a more detailed look at the four domains of the Framework for Teaching.  Consider each of Danielson’s domains and the parallel standard(s) of the LAUSD Teaching and Learning Framework individually.  What insights or questions do you have after reading Danielson’s descriptions of the domain and it’s associated components?  What clarifications would you like vis-à-vis the LAUSD Framework?  Are there components in the LAUSD Framework that need to be rethought?  Which ones? Why?

*This conversation may need to continue for part of the next meeting.  If so, it might be prudent to divide up or select from the range of specialist positions and their associated frameworks described in Chapter 5.  The group should make its best judgment based on the conversation about Chapter 4.

Chapter 5

· Based on the group’s decision regarding the starred paragraph above (*), the conversation about the specialist frameworks may be focused or limited.  

· Nonetheless, one overarching question to consider may well be:  What might be gained if these frameworks (or similar ones) were adopted for specialists?  What, if anything, would be lost?  What are the strengths and weaknesses of these specialist frameworks?  

· How might sharing a common structure, as well as a common language and shared understandings about instruction facilitate work among the various groups serving students within the school, the local district, and the district as a whole?

Chapter 6

· Danielson describes multiple uses for a framework like the Framework for Teaching or the LAUSD Teaching and Learning Framework.  Which of these are appealing to you and why?  Which are less desirable in your opinion and why?

· Looking back through Danielson’s book, it is clear that she believes that her Framework can serve both professional growth needs and evaluative needs.  Do you agree or disagree?

· What lingering questions do you have regarding Danielson’s work or regarding the LAUSD Teaching and Learning Framework?

Final Reflection 
Please answer the following questions in your reflection:

1. What were the biggest take-aways from reading the book and discussing the content with your colleagues?

2. What aspect of your planning and preparation, classroom environment, instruction, and professional growth changed as a result of this activity?  Were the changes positive or negative?  How do you know, what indicators show this change?
3. Has the book study process affected the way you and your colleagues work and learn together?  If so, what was the effect and was it for better or worse?  If not, why not?

4. Reflecting on the book study experience itself, what worked and what didn’t work with the book study protocol?  What can be done differently next time to get the most out of your book study time?  

5. Additional thoughts about the book or book study process?

Form 1:  Meeting Attendance Form

Date: ________________
Time: _______________
Meeting # __________
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Form 2:  Summary of Book Study Group Participation
(to be completed by the convener and submitted to SIG designee)
	Book:
	

	Number of
Meetings Held:
	
	Dates of Meetings:
	

	Are all of the Meeting Attendance Forms Attached?
	Yes    No (Please explain.): 



	
	

	
	

	Summary of Participant Attendance

	Name
	Number of Meetings Attended
	Final Reflection Submitted
(Yes/No)

	
	
	

	
	
	

	
	
	

	
	
	


	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


· Please attach all reflections.  Also, include the meeting summaries for each of your sessions.
· Please call Paul Hsu at 424-241-3411 email him at paul.hsu@lausd.net to pick up this packet; or, you can hand to your SIG coordinator if that is the arrangement.
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